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	Abstract

This study aimed to unveil the impacts of social expectations (SE) on psychological distress (PD) among graduates in Bangladesh. This study is inspired by the Social Identity Theory (SIT), which develops self-concepts of a member of society and directs them to fulfill social expectations. A quantitative approach was adopted and an online survey method incorporating a five-point Likert scale questionnaire containing 31 items of five independent constructs of SE - family expectations (FE), social norms (SN), gender expectations (GE), academic performance (AP), career expectations (CE) on the outcome variable PD. A convenient sampling method was employed to collect data from 251 university graduates. Structural equation modeling (PLS-SEM) has been utilized to measure reliability, validity, and test the hypotheses. The study revealed a statistically significant impact of SE on PD. The study suggested fostering resilience and coping skills to deal with social expectations to mitigate negative psychological impacts.



1.0 Introduction

People in modern-day society are often compelled by several social expectations that determine their conduct, preferences, and expectations (Hang et al., 2023). Social expectations, according to Constantino et al. (2022), can be powered by family, social circles, peers, or society, and cultural expectations. Social expectations have a great impact on the psychological well-being of an individual (Semenov et al., 2021; Loeb et al., 2016). This has prompted the need to comprehend the dynamics of social expectations and psychological distress, which informs the intervention strategies and support for people in distress (Wake and O’Donnell, 2024). This research includes family expectations, social expectations, gender expectations, performance in education, and career expectations as social expectations that contribute to psychological distress among graduates (Aslan, 2023). 

Social expectations are manual threads that intricately intertwine the multifaceted needlepoint of Bangladesh’s societal fabric. After graduating, their life becomes a world of spits and threads: the transition from school to adulthood, family determination, and further engagement (McWayne et al., 2021). Expectations ubiquitously affect every facet of graduates’ lives. These expectations may be familial, social, culture-appropriate, gender-specific, academic ambition, and career possibilities (Sikora and Pokropek, 2011). As a partial guide and partial burden, it is difficult to fully unwrap the details from the rest due to their pervasiveness.

The described area of interplay between societal pressures and psychological well-being is essential for the national-level policymakers and psychological distress. Specifically, policy recommendations might include identifying the stressors that are unique to the Bangladeshi graduate population and trying to counteract them with the help of tailored interventions. It is important to note that research that attempts to investigate how some facets of social expectations are related to people’s psychological well-being (Huppert, 2009). There is still a significant lack of comprehensive research that addresses a wide spectrum of societal expectations. The existing work frequently focuses on individual components such as parental expectations or social pressure, ignoring the cumulative influence of diverse societal standards (Oh and Lee, 2023). There is also a dearth of empirical research that focuses on graduates in Bangladesh. Furthermore, previous research frequently ignores the exact details of diverse social expectations, presenting them as separate entities rather than interrelated occurrences. This study aims to fill this gap by providing a detailed examination of the diverse but intertwined elements of societal expectations and their influence on psychological distress among Bangladeshi graduates.

This study aims to explore how factors such as familial expectations, societal norms, gender roles, academic performance standards, and career aspirations impact psychological distress among graduates in Bangladesh.

The primary goal of this research is to explore the impacts of several aspects of social expectations on psychological suffering among graduates in Bangladesh. By addressing this, this study hopes to give evidence-based insights that might inspire targeted conduct aimed at reducing psychological distress and enhancing holistic well-being among Bangladeshi graduates.
2. Literature Review

2.1 Social Identity Theory 

The Social Identity Theory is a fundamental principle under which social expectations affect the psychological distress experienced by university graduates (Tajfel and Turner, 1979). In one perspective, the Social Identity Theory provides insight into how these expectations affect the graduates’ real and perceived self-concept and self-esteem (Alsaker and Kroger, 2020; Lovell, 2015). Conventionally, university graduates are expected to secure a job after graduation, become financially stable, and work towards being the best professionals in their chosen fields. Consequently, this perspective concerns how the society’s expectations influence the graduate’s identity (Arthur and Nunes, 2014). The transition from education to the workforce harbors risks to increase the prevalence of psychological distress. During the job search and career orientation, graduates are likely to face heightened stress and anxiety and uncertainty over future financial burdens. This is accompanied by the fear of failure and underperformance due to societies and individual’s expectations of successful career development. (Brooker and Woodyatt, 2019). Network composition still exerts a profound influence on this phenomenon, as graduates continue to engage in the comparison of their accomplishments and pace of advancement with that of their peers. Comparison with upward may cause some poor graduates to feel terrible when they believe that their peers are doing better than their performance. On the other hand, this type of downward social comparison will prove only a comforting moment, but could lead to complacency or snobbery too (Buunk and Gibbons, 2007). The perennial nature of intergroup dynamics does not escape the professional context, including the comparison between graduates with their peers and individuals in the same field. Personal belonging and gross misrepresentation of the non-self can lead to the setting-up of the established hierarchy in self-appraisal of success, which in turn can cause psychological distress and hurt to the self-esteem (Tiwari et al., 2014).

Social pressures and expectations are continuing to negatively affect graduates’ psychological health after education finish and hence it is important to seek a way of making these supports and interventions available. The educators, employers, and professions in mental health can confront those problems as well as promote those coping strategies so that the graduates can go through the transition of societal pressures and achieve emotional well-being in the post-graduate period of life.

2.2 Social Expectations (SE)

Social expectations, a term which consists of norms, values and prescribed roles for the individuals by the society, have the power of profoundly affecting individuals’ psychological distress (Ross, 2017). These explorations are primarily focused on the complicated link between social assumptions and psychological distress, understanding how particular expectations affect the psychological functioning of individuals in this society (Zhuang et al., 2023).

2.2.1 Family Expectations (FE)

Family expectations are the hopes and opinions that family members have about someone's future life goals, occupational selections, social behavior, and academic performance. Family members put great pressure on their children to be successful in their studies, make the right career choices, and get married. Overambitious family goals, such as the academic success of adolescents, lead to worse psychological problems, with the increased numerous of which might include stress, anxiety, and depression (Alharbi, 2022). As opposed to detrimental familial environments, which give rise to circumstances such as ignorance, a lack of understanding, high expectations, and unrealistic goal setting, supportive environments have been proven to result in negative psychological adjustment, which requires better coping strategies among members (Maj et al., 2021).

2.2.2 Societal Norms (SN)

Societal norms are the evaluation criteria that specify what constitutes socially acceptable behavior and the roles that individuals begin to assign to themselves and others based on these criteria (Bicchieri et al., 2018). The norms that are often considered essential ways to achieve social acceptance and become a part of the community (Cislaghi and Heise, 2020). Yet social traditions' pressure to fit in and endorse the norms may result in internal struggle and emotional distress, commonly seen among individuals who are outsiders to the societies or cultures (Taebi et al., 2021). Additionally, the social standards contribute to an environment where there are stigmas about mental illness that can be a huge challenge to the people who are experiencing mental health issues since they may not want to be open about what is happening to them thus their recovery is affected and the disparity worsens (Kirkbride et al., 2024).

2.2.3 Gender Expectations (GE)

Traditional gender stereotypes regulate norms and standards of behavior within the context of an existing gender-biased system. Characteristics of a community life along with the imitation of these norms occasionally develop into the view, and not only this, it also leads to the direction of the action, objectives, and their own perceptions. Social institutions which reinforce stereotypes and are based on rigid genders can cause confusion among young members who do not conform to such restrictions (Morgenroth and Ryan 2021). Changing gender stereotypes by creating an environment in which everyone will be respected is the immediate activity for preventing of sex distinctions and discrimination (Kuchynka et al., 2022).

2.2.4 Academic Performance (AP)

In educational settings, meeting high academic standards is related to the constructs of self-evaluation and social acceptance. Self, or even, from parents and educators, the classroom performance to keep up with all academic tasks can cause a high level of stress and anxiety (Chemagosi and Barongo, 2024). Academic setbacks or disappointments could therefore be crucial factors of these as well. This worsens feelings of inadequacy and thus the psychological condition deteriorates, affecting the academic performance (Islam and Rabbi 2024). To get students through the distress of academic life, creating a nurturing environment that focuses on well-being as a whole and building emotional resilience is the key (Mahoney et al., 2021).

2.2.5 Career Expectations (CE)

Profession expectations cover what a society holds as a professional ideal as well as personal goals and what success means for a given person. The search of career ambitions is frequently a journey of dealing with complicated social dynamics and expectations, which may have repercussions on individual's psychological health and job satisfaction (Mawardi, 2022). Influences like needing to fit into the standards of social achievements, financial status or fulfilling the expectations of families may exert pressures and accelerate the burnout or dissatisfaction in the workplace (Bekkouche et al., 2022). Creating organizational cultures that give employee wellbeing, work-life balance, and supportive leadership is necessary in being an exemplary psychological distress place for the benefit of workers (Rolf and Luke 2020).

2.3 Psychological Distress (PD)

The concept of psychological pressure covers the emotional, psychological and social wholes of people, leading to alteration of how they think, feel and act in day-to-day life. Being that this system is influenced by such as genetic predispositions, life experiences as well as socio-cultural contexts (Ciprandi et al., 2021). Much of the depression, anxiety, and schizophrenia is experienced all over the world, and it can end up to a point where the function of the individual and their quality of life is also affected (Viertiö et al., 2021). The connection between social expectations and the level of mental distress is, however, unknown and intricate, and the trigger of its occurrence is not clear. On one hand, social standards may function as a personal defense almost by helping an individual to harbor a sense of belonging and social emotional support, which are necessary to combat the depth of emotional distress. More often, however, social media is responsible for the development or aggravation of emotional problems such as an unhealthy body image, disordered eating, or excessive perfectionism, according to numerous researches (Rani, 2023). However, social stigma attains this condition can make the process even difficult for people seeking help and treatment (Thompson et al., 2022). Judgment or discrimination associated with disclosure of problem can cause people to hide it or prevent people from reaching specialists delaying diagnostic and intervention (Zamir et al., 2022).

2.4 Hypotheses Development 

Family Expectations (FE) and Psychological Distress (PD) 

Currently published research demonstrates that people's families play a major role in their psychological health. Researchers have shown that when family members put great pressure on their children to be successful in their studies, make the right career choices, and get married, a graduate may experience increased stress, anxiety, and depression. In addition, cultural factors can aggravate the situation, especially in collectivist societies such as Bangladesh, where strongly valued relatives and family relationships. (Deng et al., 2022). Knowing how family expectations may affect psychological distress is imperative in creating interventions that will support individuals in managing familial pressure as well as promoting psychological well-being (Hu, 2024).
H1: Family expectations (FE) have a substantial impact on psychological distress (PD).

Societal Norms (SN) and Psychological Distress (PD) 

Socio-cultural context is one of the significant co-factors in the genesis of psychological distress. A study reveals that the level of adherence to the requirements of society with regard to career achievements, success in relationships, and even the level of personal success automatically affects the psychological state (Semenov et al., 2021). In Bangladesh, a situation may develop where the graduates are faced with the social embarrassment of having to abide by the cultural norms and gender roles. This may increase the issues of psychological distress. The aim of this research is to explore the societal norms that lead to psychological distress. Through this the study will be expected to contribute to gaining knowledge on the socio-cultural determinants of psychological well-being in this community that will help in designing specific interventions and support services.

H2: Societal norms (SN) have a substantial impact on psychological distress (PD).
Gender Expectations (GE) and Psychological Distress (PD)

Gender expectations in society exert a strong psychological pressure on people, especially due to the fact that patriarchal ideologies are the norms (Cislaghi et al., 2022). It is revealed by studies that feeling need to conform to gender stereotypes triggers inner struggles and internalized stigma, particularly when a person deviates from the “norms”. These can lead to psychological distress (Mezzalira et al., 2022). In Bangladesh, where there are gender gaps and the traditional power dynamics are ruled by patriarchy, recognizing if these expectations have an influence on psychological ailments, is a must. This research will examine the permeation of gender norms as well as their role in the experience of negative emotions in academia, and should be utilized by graduates who seek to combat gender-related discrimination present in our world while the equality of men and women is promoted to talk in gender-sensitive aspects.

H3: Gender expectations (GE) have a substantial impact on psychological distress (PD).
Academic Pressure (AP) and Psychological Distress (PD) 

Studies have shown that the severity and the duration of distress for university students are highly dependent on students' performance and the level of stress they are exposed to (Aghajani Liasi et al., 2021). Since education is a very highly valued situation in Bangladesh, the demands for academic excellence may likely make the pressure on the mental health of the students more alarming (Islam and Rabbi, 2023). The role of academic performance in determining psychological distress should be understood for the crafting of an effective intervention programme which would be used to support the students' sense of well-being and provide academic excellence (Granieri et al., 2022; Laursen and Veenstra, 2021). In this approach, the association between academic performance and psychological distress in university graduates in Bangladesh will be discussed to support policy formation, which will help to improve the student welfare support services.

H4: Expectations of academic performance (AP) have a substantial impact on psychological distress (PD).

Career Expectations (CE) and Psychological Distress (PD) 

The expectation of career can be said to be of high influence psychologically on an individual especially while in university to start working life (Bekkouche, et al. 2022). Research show that the security to meet the career expectations, for instance, getting a job, being successful, and enjoying some financial stability the most dreadful pressure among young adults that contribute to them getting depressed (Creed et al., 2021). Despite the fact that Bangladesh is economically challenged and the job market here is not very developed, the capacity of career expectations to exert psychological distress calls for an understanding on this. The aim of this study will be to find how career expects influence on mental health and mental illness of university graduates. They will suggest appropriate interventions to support individuals in their career development and improve their psychological well-being.

H5: Career expectations (CE) have a substantial impact on psychological distress (PD).
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Source: Developed by the Authors.
Figure 01: Hypothesized Research Framework

3. Methodology

3.1 Research Design 

This study used a quantitative cross-sectional research design to analyze the connection between social expectations and psychological stress in university graduates in Bangladesh. Exploring the relationships between social expectations and psychological distress was accomplished through cross-sectional studies conducted simultaneously for both variables. 

3.2 Participants 

The survey focused on university graduates in the 24-30 age group who have various academic backgrounds and socio-economic status from different parts of Bangladesh to avoid bias. A convenience sampling method was applied to reach participants from different universities around the country to include diversity in the sample. Because the population being studied was unlisted, convenient sampling was appropriate. Additional reasons for using non-probability sampling in this study are speed, accessibility, and reduced expenses (Malhotra and Dash, 2016). Studies demonstrate that careful use of non-probability sampling produces trustworthy results (Cooper et al., 2014). Inclusion criteria covered the graduates from Bangladeshi universities who were currently searching for a job and those who were in their early careers. 

3.3 Data Collection

3.3.1 Survey Instruments

A close-ended 31-item self-administered questionnaire was built, and validated measures were used to assess social expectations and psychological distress among graduates of the university. The questionnaire had demographic questions, scales dealing with the measurement of the independent variable social expectation (SE) having five constructs - family expectations (FE) five items, social norms (SM) five items, gender expectations (GE) five items, academic performance (AP) five items, career expectations (CE) and assessment instruments for common psychological distress (PD) symptoms through six items. The symptoms should include stress, anxiety, and depression, which are the most common among the general population.

3.3.2 Survey Administration

The respondents were contacted through the internet, and the responses were collected using online Google forms that were deemed convenient to access by the graduates of Bangladeshi universities. Respondents were welcomed to take a survey voluntarily by indicating to them that their anonymity and confidentiality are guaranteed. To increase the response rates, the reminder emails and messages containing the link to the survey were sent from time to time, prompting the respondents to participate. Survey administration timeline: March to May 2024. A total of 251 data points were collected. In the PLS-SEM analysis, a standard guideline states that the minimum sample size needed should be ten times the maximum number of indicators of one construct (Barclay et al., 1995). Therefore, the maximum number of indicators in a construct is six in this study, thus, the sample size (251) is sufficient for a PLS-SEM analysis, per Barclay et al. (1995).

3.4 Data Analysis Techniques

For analyzing the data and to test the proposed model, partial least squares-structural equation modeling (PLS-SEM) has been adopted (Hair et al., 2024). SEM is a significant and effective statistical instrument that combines path analysis using a structural model and factor analysis using a measurement model. 

SEM is used to synchronously investigate all hypothesized relationships between the five constructs of social expectations and the unidimensional psychological distress. This study used a confirmatory factor analysis to inspect the reliability and validity of the components, as well as the structural fit of the theoretical framework. To assess the obtained data, this study used partial least squares (PLS) in Smart PLS 4.1.0.2 (Hair et al., 2024). The following section shows the outcomes of the measurement model estimation, as well as an explanation of the findings of the research framework hypothesized in Figure 01.

4. Analysis and Findings

4.1 Demographic profile of the respondents  

The current study observed certain demographic characteristics among the respondents. Table 1 of the study shows the frequency and proportion of each demographic instance.

Table 1: Profile of the Respondents
	Demographics Characteristics
	Frequency
	Percentage

	Age
	24-25 years

25-26 years

27-28 years

29-30 years
	87

72

43

49
	35%

29%

17%

19%

	Gender
	Male
	179
	71%

	
	Female
	72
	29%

	University Category
	Public
	139
	55%

	
	Private
	97
	39%

	
	Others
	15
	6%

	Education Level
	Graduates
	161
	64%

	
	Post Graduates
	90
	36%

	Academic Discipline


	General Science
	30
	12%

	
	Business
	105
	42%

	
	Humanities
	43
	17%

	
	Engineering
	51
	20%

	
	Others
	22
	9%


Source: Developed by the Authors.

4.2 Measurement Model

For the measurement model, two software tools were employed for data analysis. The data was prepared for analysis using Microsoft Excel, which included data entry and descriptive statistics generation. SMART-PLS Version 4.1.0.2 was used to test the confirmatory factor analysis (CFA), construct validity was validated by item loadings, AVE, and item reliability was tested by CR and the test of Cronbach's alpha value; the Fornell-Larcker criterion advocated by Hair et al. (2013) and the Heterotrait-Monotrait (HTMT) ratio proposed by Ab Hamid et al. (2017) were carried out to validate the discriminant validity of the constructs. Henseler et al. (2015) claimed that the Heterotrait-monotrait (HTMT) ratio has higher specificity and sensitivity (97% to 99%). The path coefficient (β) and p-value are taken into account while testing the hypotheses (Hair et al., 2024). The value of individual item loadings > 0.70, AVE > 0.50, and CR > 0.70, Cronbach's alpha > 0.70, along with p ˂ 0.05, would be the minimal standards, according to Hair et al. (2013) parameter, for choosing the items to be included in the study as well as for the interpretation of the relationships among the proposed hypotheses.
Results presented in Table 2 demonstrate a high degree of internal consistency for all latent variables. Specifically, Cronbach's Alpha falls between 0.708 to 0.876 for each of the item loadings that are greater than 0.70; the average variance extracted (AVE) results show that all latent variables have values greater than 0.50; and the composite reliability (CR) results show that all latent variables are greater than 0.80. These results confirm that the research has satisfied the reliability parameter and satisfied the convergent validity parameters (CR) recommended by Hair et al. (2013).  

Table 2. Results of the Reliability Analysis 
	Latent Variables
	Items
	Loadings
	Cronbach’s alpha
	Composite reliability (CR)
	AVE

	Family Expectations (FE)
	FE 1
	0.786
	0.898
	0.924
	0.709

	
	FE 2
	0.840
	
	
	

	
	FE 3
	0.844
	
	
	

	
	FE 4
	0.873
	
	
	

	
	FE 5
	0.866
	
	
	

	Social Norms 

(SN)
	SN 1
	0.768
	0.836
	0.885
	0.606

	
	SN 2
	0.743
	
	
	

	
	SN 3
	0.847
	
	
	

	
	SN 4
	0.710
	
	
	

	
	SN 5
	0.816
	
	
	

	Gender Expectations (GE)
	GE 1
	0.721
	0.827
	0.878
	0.591

	
	GE 2
	0.762
	
	
	

	
	GE 3
	0.805
	
	
	

	
	GE 4
	0.781
	
	
	

	
	GE 5
	0.774
	
	
	

	Academic Performance (AP)
	AP 1
	0.726
	0.847
	0.891
	0.622

	
	AP 2
	0.777
	
	
	

	
	AP 3
	0.876
	
	
	

	
	AP 4
	0.769
	
	
	

	
	AP 5
	0.789
	
	
	

	Career Expectations (CE)
	CE 1
	0.831
	0.894
	0.922
	0.702

	
	CE 2
	0.870
	
	
	

	
	CE 3
	0.813
	
	
	

	
	CE 4
	0.804
	
	
	

	
	CE 5
	0.868
	
	
	

	Psychological Distress (PD)
	PD 1
	0.742
	0.858
	0.894
	0.586

	
	PD 2
	0.790
	
	
	

	
	PD 3
	0.804
	
	
	

	
	PD 4
	0.740
	
	
	

	
	PD 5
	0.803
	
	
	

	
	PD 6
	0.708
	
	
	


Source: Smart PLS 4.1.0.2
Value Heterotrait-Monotrait (HTMT) ratio is close to 1 indicate a deficiency in discriminant validity. It is necessary to compare the value of the HTMT criteria to a predefined threshold. Gold et al. (2001) state that 0.90 is an acceptable threshold to assess discriminant validity. The HTMT values that fall below the 0.90 criterion are displayed in Table 3. As a result, this study meets the requirements of the investigation in a satisfactory manner to show discriminant validity and thus can be accepted.
Table 3. Results of Discriminant Validity (HTMT Ratio)

	
	AP
	CE
	FE
	GE
	PD
	SN

	AP
	 
	 
	 
	 
	 
	 

	CE
	0.372
	 
	 
	 
	 
	 

	FE
	0.659
	0.422
	 
	 
	 
	 

	GE
	0.469
	0.389
	0.641
	 
	 
	 

	PD
	0.668
	0.463
	0.652
	0.603
	 
	 

	SN
	0.706
	0.484
	0.550
	0.565
	0.686
	 


Source: Smart PLS 4.1.0.2
According to Hair et al. (2013), this research meets the criteria for a test with discriminant validity and may be approved, as the square root of the average variance extracted (AVE) values is greater than the links between the latent variables that were empirically tested non-diagonal indicators centered on the Fornell-Larcker criteria. In addition, the composite reliability (CR) of the omitted variables exceeded the threshold value (CR > 0.70). Table 4 shows the following discriminant validity results. 

Table 4: Results of Discriminant Validity (Fornell-Larcker Criterion)

	
	CR
	AP
	CE
	FE
	GE
	PD
	SN

	AP
	0.891
	0.789
	 
	 
	 
	 
	 

	CE
	0.922
	0.326
	0.838
	 
	 
	 
	 

	FE
	0.924
	0.578
	0.377
	0.842
	 
	 
	 

	GE
	0.878
	0.394
	0.337
	0.556
	0.769
	 
	 

	PD
	0.894
	0.576
	0.406
	0.574
	0.510
	0.765
	 

	SN
	0.885
	0.598
	0.417
	0.477
	0.473
	0.583
	0.778


Source: Smart PLS 4.1.0.2
Note: The values in bold letters indicate ‘the squire root’ of the AVE, and the remaining values represent the relationship among the constructs. AP= Academic Performance, CE= Career Expectations, FE= Family Expectations, GE= Gender Expectations, PD= Psychological Distress, SN= Social Norms.
4.3 Structural Model

The researchers adopted Smart-PLS version 4.1.0.2 to evaluate the structural model and look into the hypothesized links depicted in Figure 2. Initially, the explanatory power of the study's model was assessed using R2 values. In the present study, the value of R2 for PD appeared 0.506, indicating that FE, SN, GE, AP, and CE explain 50.6% of the variation in PD. According to Hair et al. (2013), endogenous latent variable R-square values of 0.50 may be considered moderate in academic research. Table 5 displays the R-square results, which are above 0.50, adequately meet the criterion, and are acceptable. 

Table 5. Results of R2 and R2 adjusted
	Dependent Variable
	R2
	R2 Adjusted

	PD
	0.506
	0.496


Source: Smart PLS 4.1.0.2
Furthermore, our study found no multicollinearity problems because all the VIF values of the constructs in Table 6 reported below the threshold value 5 (James et al., 2013).

Table 6. VIF values for Constructs
	
	PD
	AP
	CE
	FE
	GE
	SN

	PD
	
	
	
	
	
	

	FE
	1.907
	
	
	
	
	

	SN
	1.841
	
	
	
	
	

	GE
	1.589
	
	
	
	
	

	AP
	1.883
	
	
	
	
	

	CE
	1.285
	
	
	
	
	


Source: Smart PLS 4.1.0.2
Upon assessing the items' reliability and validity, the study developed a structural model with five latent constructs of Social Expectations (SE) as independent variables and Psychological Distress (PD) as dependent variables. Based on the connection strength between all five SE constructs and unidimensional PD, all five (05) latent components had a direct and significant impact on PD, providing a result that validated the hypotheses proposed. Tables 7 show the results of the independent and dependent variables' direct significant effect on the acceptance and rejection of proposed hypotheses shown in Table 8. 
Table 7: Hypothesis testing results from the structural model

	Hypotheses
	Paths
	Beta Coefficient (β)
	Std. Error
	T - Statistics
	P-values
	Results

	H1
	FE ( PD
	0.207
	0.090
	2.293
	0.022
	Significant

	H2
	SN ( PD
	0.232
	0.073
	3.178
	0.001
	Significant

	H3
	GE ( PD
	0.164
	0.077
	2.139
	0.032
	Significant

	H4
	AP ( PD
	0.219
	0.082
	2.675
	0.008
	Significant

	H5
	CE ( PD
	0.105
	0.047
	2.212
	0.027
	Significant


Source: Smart PLS 4.1.0.2

4.5 Results of Hypothesis Testing

H1: FE ( PD
The first result from Table 7, the path effect (β = 0.207), indicates that psychological distress (PD) is significantly influenced by family expectations (FE). The findings show that psychological distress (PD) and family expectations (FE) have a positive linear connection. Accordingly, the T value is 2.293, indicating a statistically significant connection between psychological distress and family expectations. The statistical significance of the connection between the two variables is also confirmed by the P value (0.022<0.05). There wasn't seen to be a significant problem with multi-collinearity among the independent variables, according to the VIF value (1.907<5). 

H2: SN ( PD

Table 7's second research result (β = 0. 232) indicates that social norms (SN) significantly affect psychological distress (PD). The result suggest that social norms (SN) and psychological distress (PD) have a positive linear connection. This means that the relationship between SN and PD is statistically significant, as indicated by the T value of 3.178. The significance of the connection between SN and PD is also validated by the P value 0.001<0.05. The VIF score 1.841<5 indicates that the independent variables do not appear to significantly exhibit multi-collinearity.  The result of this research document proves the acceptability of Hypothesis 2 and proposes a relationship between expectations to conform to societal norms and psychological distress of university graduates in Bangladesh. 

H3: GE ( PD

The third research finding from Table 7 (β = 0.164) indicates that psychological distress (PD) is significantly impacted by gender expectations (GE). The findings show that psychological distress (PD) and gender expectations (GE) have a positive linear connection. Accordingly, the T value is 2.139, indicating that there is a statistically significant connection between GE and PD. The statistical significance of the association between the two variables is also proved by the P value, 0.032<0.05. There does not appear to be a serious problem with multi-collinearity among the independent variables, according to the VIF value of 1.589<5. The result of this research document proves the acceptability of Hypothesis 3 and proposes a relationship between conformity to gender expectations and psychological distress of university graduates in Bangladesh. 

H4: AP ( PD

The fourth result from Table 7 (β = 0.219) indicates that psychological distress (PD) is significantly impacted by academic performance (AP) expectations. Based on the statistical results derived from the investigation, this inference has been established. Findings show that AP and PD have a positive linear connection. This indicates that the relationship between AP and PD is significant, as seen by the T value of 2.675. The statistical significance of the association between the two variables is also established by the P value, 0.008<0.05. There does not appear to be a significant problem with multi-collinearity between the independent variables, according to the VIF score, 1.883<5. The findings of this research work supported Hypothesis 4, indicating the significant presence of association between academic life pressure and psychological distress among the university graduates in Bangladesh. 

H5: CE ( PD

As demonstrated by Table 7's final findings (β = 0.105) shows a substantial relationship between psychological distress (PD) and career expectations (CE). According to the results, CE and PD have a positive linear association. This indicates that the relationship between CE and PD is significant, as seen by the T value of 2.212. The association between the two variables is also statistically significant, as indicated by the P value 0.027<0.05. According to the VIF result 1.285<5, among the independent variables, there does not appear to be any major issue with multi-collinearity. Taking the abetment from Hypothesis 5, the study finds an evident connection that student who has the pressure to meet career expectations manifest the more severe psychological distress compared to their counterparts. 

Table 8: Decisions from the test of hypotheses 

	Sl. No.
	Hypotheses
	Decision

(Based on the results of Tables 5, 6, and 7)

	H1
	Family expectations (FE) have a substantial impact on psychological distress (PD).
	Accepted

	H2
	Societal norms (SN) have a substantial impact on psychological distress (PD).
	Accepted

	H3
	Gender expectations (GE) have a substantial impact on psychological distress (PD).
	Accepted

	H4
	 Expectations of academic performance (AP) have a substantial impact on psychological distress (PD).
	Accepted

	H5
	Career expectations (CE) have a substantial impact on psychological distress (PD).
	Accepted
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Figure 02: Results of Structural Model (PLS-SEM)

5. Discussions

The objectives of the study were to give a thorough explanation of the outcomes attained through the measurement model's conclusion that leads to reliability and validity which is substantially confirmed. 

The initial finding of this study indicates that FE has a substantial impact on the PD of university graduates in the case of Bangladesh. In similar studies by Kruisselbrink Flatt (2013) confirms that the young adults' pressure to meet the concerning family expectations regarding academic competitions, career goals, and marital life might stimulate stress, anxiety, and depression levels.

Another finding reveals a similar fact to previous research that socio-cultural coercion in pursuing emotional fulfillment through one's career, relationships, and life in general can result in deep adverse mental health problems (Mbuthia et al., 2018). Another study showed that the ubiquitous effect of social standards on psychological distress underlines the necessity of societal and cultural contributors’ factors in resolving the issue of mental health and well-being among young adults of Bangladesh (Ruiz-Casares et al., 2014).

Analysis outcomes indicate that this finding is supported by the previous findings, which revealed the existence of a meaningful association between the extent of pressure to feel with relatively strict gendered expectations in the society and harmful psychological distress among the graduates of Bangladesh. Similar findings highlighted by Follmer et al. (2017) have shown that the harmful nature of the traditional gender roles that people are constrained to fit into, as well as stereotypes on the individuals' well-being and their mental health, particularly for those who choose a deviation from the society's norms. Other findings showed that fixing gender inequality issues and practicing a gender responsive intervention would be one way of working towards mitigating psychological stress among the young adults of Bangladesh (Sarker et al., 2023).

The fourth finding shows the great influence of academic performance expectation level on individuals' psychological condition, including stress and burnout conditions, anxiety, and others. Studies by Fariborz et al. (2019) revealed that endeavors to relieve students' psychological burden and improve life quality, for instance, through programmes aimed at stress management, provided as an alternative or supplementary to academic support, are all crucial to the success in addressing these issues (Chambel and Curral, 2005).

The final finding is also supported by the previous studies that highlight giving adequate attention to career-related stressors and enhancing psychological resilience among the young adults who are making the transition from the classroom to early working life (Ramasubramanian, 2017). Another study by Dymnicki et al. (2013) revealed similar results that through career counseling, mentorship programmes, and initiatives that build up your vocational skills and self-confidence, may be employed to address the concerns of career expectations on the psychological distress of career changers.

6. Implications of the Research

6.3 Theoretical Implications

This research not only provides unique practical insights but also contributes to the theoretical domain by employing the Points of Empowerment framework of Social Identity Theory (SIT). Social Identity Theory proposes that people's self-view and because of the fact that they belong to social groups and their identity as a part of these groups is their behavior. Within the framework of Bangladesh where societal conventions strongly govern people's lives, this research has established the fact that family, society, friends, gender, colleagues, and career expectations affect individuals just like the contact perspective states. Realizing that atomistic adherence of sociable expectations as a basis for social identities and psychological functioning is one of the mechanisms underlying psychological distress offers valuable insights into the topic. This research, through understanding the intricate interplay between social identities and psychological stress and its dynamic features, contributes to knowledge at deeper theoretical levels about how collective societies and psychological wellness are related. Investigation of social identity factors as the intervening construct can be an important step to understand the mechanisms that contribute to depression, anxiety, and other psychological symptoms in the context of cultural differences.

6.2 Recommendations

From the points mentioned earlier, it can be concluded that the application of our study in the real world is very colorful. Our research will assist policymakers, educators, practitioners, and others engaged in supporting university graduates' well-being in Bangladesh in incorporating our issue into their programs, campaigns, and efforts. First of all, the results show the relevance of the creation of designated programs and services which are aimed at solving the problems with social, cultural and psychological sides for young adults who are among those who are under great pressure from the social environment norms. Education programs for families, peer support groups, distress issues of mental health that are awareness drive campaigns, and career counseling that are tailored to the socio-cultural context of Bangladesh are additional options. Other than that, fostering the resilience and coping skills to deal with university graduates’ social expectations would work towards mitigating negative psychological impacts. In addition to all that, introducing psychological distress education inside universities' academic training programs and other workplace training courses through which the countrywide awareness about mental illness will be raised, and also, the stigma will be reduced, which will help in creating discrimination-free and supportive environments for young adults of Bangladesh.

7. Future Research 

Subsequent studies can try longitudinal research to apprehend the long-term impact of social expectations on the psychological health of university graduates in Bangladesh. Besides, the qualitative studies can provide in-depth information about the social experiences and coping strategies of youth who are under intense pressure and expectations. Comparative studies both across and within various cultural contexts could be informative concerning the questions of whether such a relationship is universal or context-specific.
8. Conclusions

In sum, the study appears to confirm that the pressure from society at large contributes greatly to psychological disaffection among those newly graduated from academic life in Bangladesh. The recognition and truly accepting of all the hypotheses talk of how all that is around the individual significantly affects mental health/well-being; this includes family, peers, society, gender, academia, and career expectations. Social pressure remains one of the serious obstacles whose determination and resilience should not be overlooked to nurture mental health and well-being for the young people in Bangladesh. The integration of the theoretical and practical results of this experiment has strengthened the formation of the literature which touches up on the fusion of social expectations and psychological distress, with the implications to be applied in the sphere of policy, practice, and future research efforts.

Declaration of Conflicting Interests

The Authors declare that there is no conflict of interest.

Data Availability Statement

All data will be available if required.

References

Aghajani Liasi, G., Mahdi Nejad, S., Sami, N., Khakpour, S., & Ghorbani Yekta, B. (2021). The prevalence of educational burnout, depression, anxiety, and stress among medical students of the Islamic Azad University in Tehran, Iran. BMC medical education, 21, 1-8.

Alharbi, N. H. (2022). The Relationship between Cultural Values, Self-Concept Clarity, and Future Orientation among Saudi Arabian College Students (Doctoral dissertation, The University of Toledo).

Alsaker, F. D., & Kroger, J. (2020). Self-concept, self-esteem, and identity. In Handbook of adolescent development (pp. 90-117). Psychology Press.

Arthur, N., & Nunes, S. (2014). Should I stay or should I go home? Career guidance with international students. In Handbook of career development: International perspectives (pp. 587-606). New York, NY: Springer New York.

Aslan, S. (2023). The Effect of Social Comparison on Interpersonal Problems Through Self-Esteem and Emotion Dysregulation: Testing A Psychological Mechanism from An Evolutionary Framework.

Barclay, D., Higgins, C., & Thompson, R. (1995). The partial least squares (PLS) approach to casual modeling: personal computer adoption and use as an Illustration.

Bekkouche, N. S., Schmid, R. F., & Carliner, S. (2022). “Simmering pressure”: How systemic stress impacts graduate student mental health. Performance Improvement Quarterly, 34(4), 547-572.

Bicchieri, C., Muldoon, R., & Sontuoso, A. (2018). Social norms. The Stanford encyclopedia of philosophy.

Brooker, A., & Woodyatt, L. (2019). Psychological wellbeing and distress in higher education. Student Success, 10(3), i-vi.

Buunk, A. P., & Gibbons, F. X. (2007). Social comparison: The end of a theory and the emergence of a field. Organizational behavior and human decision processes, 102(1), 3-21.

Chambel, M. J., & Curral, L. (2005). Stress in academic life: work characteristics as predictors of student well‐being and performance. Applied psychology, 54(1), 135-147.

Chemagosi, M. J., & Barongo, S. M. (2024). Stressors Among Students at Higher Education Institutions. In Student Stress in Higher Education (pp. 19-36). IGI Global.

Ciprandi, R., Bonati, M., Campi, R., Pescini, R., & Castellani, C. (2021). Psychological distress in adults with and without cystic fibrosis during the COVID-19 lockdown. Journal of Cystic Fibrosis, 20(2), 198-204.

Cislaghi, B., & Heise, L. (2020). Gender norms and social norms: differences, similarities and why they matter in prevention science. Sociology of health & illness, 42(2), 407-422.

Cislaghi, B., Weber, A. M., Shakya, H. B., Abdalla, S., Bhatia, A., Domingue, B. W., ... & Darmstadt, G. L. (2022). Innovative methods to analyse the impact of gender norms on adolescent health using global health survey data. Social Science & Medicine, 293, 114652.

Constantino, S. M., Sparkman, G., Kraft-Todd, G. T., Bicchieri, C., Centola, D., Shell-Duncan, B., ... & Weber, E. U. (2022). Scaling up change: a critical review and practical guide to harnessing social norms for climate action. Psychological Science in the Public Interest, 23(2), 50-97.

Cooper, D. R., & Schindler, P. (2014). Business research methods. Mcgraw-hill.

Creed, P. A., Sawitri, D. R., Hood, M., & Hu, S. (2021). Career goal setting and goal pursuit in young adults: The role of financial distress. Journal of Career Development, 48(6), 801-816.

Deng, Y., Cherian, J., Khan, N. U. N., Kumari, K., Sial, M. S., Comite, U., ... & Popp, J. (2022). Family and academic stress and their impact on students' depression level and academic performance. Frontiers in psychiatry, 13, 869337.

Dymnicki, A., Sambolt, M., & Kidron, Y. (2013). Improving College and Career Readiness by Incorporating Social and Emotional Learning. College and Career Readiness and Success Center.

Fariborz, N., Hadi, J., & Ali, T. N. (2019). Students’ academic stress, stress response and academic burnout: Mediating role of self-efficacy. Pertanika Journal of Social Sciences & Humanities, 27(4), 2441-2454.

Follmer, K. B., & Jones, K. S. (2017). Stereotype content and social distancing from employees with mental illness: The moderating roles of gender and social dominance orientation. Journal of Applied Social Psychology, 47(9), 492-504.

Gold, A. H., Malhotra, A., & Segars, A. H. (2001). Knowledge management: An organizational capabilities perspective. Journal of management information systems, 18(1), 185-214.

Granieri, A., Franzoi, I. G., & Chung, M. C. (2021). Psychological distress among University students. Frontiers in Psychology, 12, 647940.

Hair, J. F., Ringle, C. M., & Sarstedt, M. (2013). Partial least squares structural equation modeling: Rigorous applications, better results and higher acceptance. Long range planning, 46(1-2), 1-12.

Hair, J. F., Sharma, P. N., Sarstedt, M., Ringle, C. M., & Liengaard, B. D. (2024). The shortcomings of equal weights estimation and the composite equivalence index in PLS-SEM. European Journal of Marketing, 58(13), 30-55.

Hang, Y., Speyer, L. G., Murray, A. L., Luciano, M., & Mõttus, R. (2023). Social expectations as a possible mechanism for adult personality change: Limited empirical evidence for the social investment principle. Journal of Personality, 91(6), 1314-1325.

Henseler, J., Ringle, C. M., & Sarstedt, M. (2015). A new criterion for assessing discriminant validity in variance-based structural equation modeling. Journal of the academy of marketing science, 43, 115-135.

Hu, W. (2024). Social Withdrawal: A Systematic Review of the Influencing Mechanism, Forming Reason and Discussing the Affected Groups. Journal of Education, Humanities and Social Sciences, 26, 645-654.

Huppert, F. A. (2009). Psychological well‐being: Evidence regarding its causes and consequences. Applied psychology: health and well‐being, 1(2), 137-164.

Islam, M. S., & Rabbi, M. F. (2023). The Effect of Academic Stress and Mental Anxiety among the Students of Khulna University.

Islam, M. S., & Rabbi, M. F. (2024). Exploring the sources of academic stress and adopted coping mechanisms among university students. International Journal on Studies in Education (IJonSE), 6(2), 255-271.

Kirkbride, J. B., Anglin, D. M., Colman, I., Dykxhoorn, J., Jones, P. B., Patalay, P., ... & Griffiths, S. L. (2024). The social determinants of mental health and disorder: evidence, prevention and recommendations. World psychiatry, 23(1), 58.

Kuchynka, S. L., Eaton, A., & Rivera, L. M. (2022). Understanding and addressing gender‐based inequities in STEM: Research synthesis and recommendations for US K‐12 education. Social issues and policy review, 16(1), 252-288.

Kruisselbrink Flatt, A. (2013). A suffering generation: Six factors contributing to the mental health crisis in North American higher education. College Quarterly, 16(1), n1.

Laursen, B., & Veenstra, R. (2021). Toward understanding the functions of peer influence: A summary and synthesis of recent empirical research. Journal of Research on Adolescence, 31(4), 889-907.

Loeb, E., Hessel, E. T., & Allen, J. (2016). The self-fulfilling prophecy of adolescent social expectations. International Journal of Behavioral Development, 40(6), 555-564.

Lovell, B. (2015). ‘We are a tight community’: social groups and social identity in medical undergraduates. Medical education, 49(10), 1016-1027.

Mahoney, J. L., Weissberg, R. P., Greenberg, M. T., Dusenbury, L., Jagers, R. J., Niemi, K., ... & Yoder, N. (2021). Systemic social and emotional learning: Promoting educational success for all preschool to high school students. American Psychologist, 76(7), 1128.

Maj, M., van Os, J., De Hert, M., Gaebel, W., Galderisi, S., Green, M. F., & Ventura, J. (2021). The clinical characterization of the patient with primary psychosis aimed at personalization of management. World Psychiatry, 20(1), 4-33.

Malhotra, N. K., & Dash, S. (2016). Marketing research: An applied orientation. Pearson

Mawardi, M. C. (2022). Alternative Work Arrangements, Work Environment, and Job Stress on Job Satisfaction and Turnover Intention. Golden Ratio of Human Resource Management, 2(1), 27-39.

Mbuthia, J. W., Kumar, M., Falkenström, F., Kuria, M. W., & Othieno, C. J. (2018). Attributions and private theories of mental illness among young adults seeking psychiatric treatment in Nairobi: an interpretive phenomenological analysis. Child and adolescent psychiatry and mental health, 12, 1-15.

McWayne, C., Hyun, S., Diez, V., & Mistry, J. (2022). “We feel connected… and like we belong”: A parent-led, staff-supported model of family engagement in early childhood. Early Childhood Education Journal, 50(3), 445-457.

Mezzalira, S., Scandurra, C., Mezza, F., Miscioscia, M., Innamorati, M., & Bochicchio, V. (2022). Gender felt pressure, affective domains, and mental health outcomes among transgender and gender diverse (TGD) children and adolescents: a systematic review with developmental and clinical implications. International Journal of Environmental Research and Public Health, 20(1), 785.

Morgenroth, T., & Ryan, M. K. (2021). The effects of gender trouble: An integrative theoretical framework of the perpetuation and disruption of the gender/sex binary. Perspectives on Psychological Science, 16(6), 1113-1142.

Oh, S., & Lee, J. (2023). Parental financial assistance and psychological well-being among Korean emerging adults: Pressure from and fulfillment of parental career expectations as mediators. Emerging Adulthood, 11(5), 1119-1130.

Oludayo, A. O., & Omonijo, D. O. (2020). Work-life balance: The relevance of social support. Academy of Strategic Management Journal, 19(3), 1-10.

Follmer, K. B., & Jones, K. S. (2017). Stereotype content and social distancing from employees with mental illness: The moderating roles of gender and social dominance orientation. Journal of Applied Social Psychology, 47(9), 492-504.

Ramasubramanian, S. (2017). Mindfulness, stress coping and everyday resilience among emerging youth in a university setting: a mixed methods approach. International Journal of adolescence and youth, 22(3), 308-321.

Rani, P. (2023). Mental Health and Reasons for Increasing Stress Among Youngsters. Journal of Research Administration, 5(2), 6253-6263.

Ross, C. E. (2017). Social causes of psychological distress. Routledge.

Ruiz-Casares, M., Guzder, J., Rousseau, C., & Kirmayer, L. J. (2014). Cultural roots of well-being and resilience in child mental health. Handbook of child well-being, 2379-2407.

Sarker, M. R., Sarkar, M. A. R., Alam, M. J., Begum, I. A., & Bhandari, H. (2023). Systems thinking on the gendered impacts of COVID-19 in Bangladesh: A systematic review. Heliyon, 9(2).

Semenov, O., Oleshko, P., Tsymbal, S., Liashko, V., Shevchenko, A., & Popovych, I. (2021). Research of social expectations of university students in the dimensions of psychological well-being. Revista Eduweb, 15(3), 124-138.

Sikora, J., & Pokropek, A. (2011). Gendered career expectations of students: Perspectives from PISA 2006.

Taebi, M., Kariman, N., Montazeri, A., & Majd, H. A. (2021). Infertility stigma: A qualitative study on feelings and experiences of infertile women. International journal of fertility & sterility, 15(3), 189.

Tajfel, H. (1982). Social psychology of intergroup relations. Annual review of psychology, 33(1), 1-39.

Thompson, C. M., Pulido, M. D., & Caban, S. (2022). Why is it difficult for social network members to support people living with mental illnesses? Linking mental illness uncertainty to support provision. Health communication, 37(2), 202-213.

Tiwari, S. K., Kumar, D., & Pandey, V. (2014). Group favoritism and perceived discrimination among student of different social categories. International journal of education and management studies, 4(2), 138.

Veenstra, R., & Laninga-Wijnen, L. (2022). Peer network studies and interventions in adolescence. Current Opinion in Psychology, 44, 157-163.

Viertiö, S., Kiviruusu, O., Piirtola, M., Kaprio, J., Korhonen, T., Marttunen, M., & Suvisaari, J. (2021). Factors contributing to psychological distress in the working population, with a special reference to gender difference. BMC public health, 21, 1-17.

Wake, A., & O’Donnell, A. W. (2024). Longitudinal Relationships Between Financial Stress, Career Related Optimism, and Psychological Distress During Emerging Adulthood in Australia. Youth & Society, 0044118X241232997.

James, G., Witten, D., Hastie, T., & Tibshirani, R. (2013). An introduction to statistical learning (Vol. 112, p. 18). New York: springer.

Zamir, A., Tickle, A., & Sabin‐Farrell, R. (2022). A systematic review of the evidence relating to disclosure of psychological distress by mental health professionals within the workplace. Journal of Clinical Psychology, 78(9), 1712-1738.

Zhuang, S., Tan, D. W., Reddrop, S., Dean, L., Maybery, M., & Magiati, I. (2023). Psychosocial factors associated with camouflaging in autistic people and its relationship with mental health and well-being: A mixed methods systematic review. Clinical Psychology Review, 102335. 
*	Corresponding Author’s e-mail: hafizur072@gmail.com


1	Department of Business Administration, Faculty of Business, Bangladesh Army University of Engineering & Technology (BAUET), Natore, Bangladesh, E-mail: md.oliul16111@gmail.com, ORCID: 0009-0009-2230-704X


2	Department of Business Administration, Faculty of Business, Bangladesh Army University of Engineering & Technology (BAUET), Natore, Bangladesh, E-mail: hafizur072@gmail.com, ORCID: 0009-0002-4924-2740


3 	Associate Professor, Department of Management Studies, Faculty of Business Studies, Jahangirnagar University, Email:muntaquim.chowdhuri@juniv.edu





93
114
113

